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Background: The University of New England (UNE), Australia decided to develop innovative placement opportunities for
its increasing numbers of nursing students. Extensive community and stakeholder consultation determined that a
community centre in rural New South Wales was the welcomed site of the student-led clinic because it fit the goals of the
project—to increase access to health care services in an underserved area while providing service learning for students.
Methods: Supported by a grant from Health Workforce Australia and in partnership with several community organisations,
UNE established a student-led clinic in a disadvantaged community using an engaged scholarship approach which joins
academic service learning with community based action research. The clinic was managed and run by the students, who
were supervised by university staff and worked in collaboration with residents and local health and community services.
Results: Local families, many of whom were Indigenous Australians, received increased access to culturally appropriate
health services. In the first year, the clinic increased from a one day per week to a three day per week service and offered
over 1000 occasions of care and involved 1500 additional community members in health promotion activities. This has led
to improved health outcomes for the community and cost savings to the health service estimated to be $430,000. The
students learned from members of the community and community members learned from the students, in a collaborative
process. Community members benefited from access to drop in help that was self-determined.
Conclusions: The model of developing student-led community health and wellbeing clinics in underserved communities
not only fulfils the local, State Government, Federal Government and international health reform agenda but it also
represents good value for money. It offers free health services in a disadvantaged community, thereby improving
overall health and wellbeing. The student-led clinic is an invaluable and sustainable link between students, health care
professionals, community based organisations, the university, and the community. The community benefits from the
clinic by learning to self-manage health and wellbeing issues. The benefits for students are that they gain practical
experience in an interdisciplinary setting and through exposure to a community with unique and severe needs.
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In this section we will briefly discuss the shortages and
difficulties with access to health services in a disadvan-
taged area of rural NSW, the benefits of student-led
clinics and the reasons for this study.Shortages and difficulties with access to health care services
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unless otherwise stated.Health professional shortages are associated with poorer
general health status, worse physical health and less ac-
cess to health care, thus creating a vicious cycle [1].
For Indigenous populations, poor access to culturally
appropriate primary health services is believed to have
contributed to poor outcomes for a wide range of chronic
diseases, many of which are fully preventable [2–5]. The
major health concerns for Indigenous people include dia-
betes [6], smoking-related cancers [3, 7], cardiovascular
disease, respiratory ailments such as asthma, trachoma,
and mental health issues [8]. These health issues areen Access article distributed under the terms of the Creative Commons
rg/licenses/by/4.0), which permits unrestricted use, distribution, and
iginal work is properly credited. The Creative Commons Public Domain
g/publicdomain/zero/1.0/) applies to the data made available in this article,
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falls and other injuries, and the distress experienced when
a family member dies or is sent to prison [9, 10].
Australia’s Indigenous people have even poorer access to
primary health services and are more likely to need hospital
treatment than non-Indigenous people [11]. When it comes
to mortality rates, figures from the Australian Bureau of
Statistics (2010–2012) show a ten year disparity between life
expectancy for Indigenous and non-Indigenous Australians.
An Indigenous male is likely to live to 69.1 years compared
to a non-Indigenous man, who could expect to live to
79.7 years. An Indigenous woman is likely to live to
73.7 years compared to a non-Indigenous woman, who
could expect to live 83.2 years [12].
While these statistics are grim, research worldwide in-
dicates that the biggest health gains for Indigenous
people come from preventative approaches and man-
agement of chronic disease in a primary health care set-
ting [13]. Successful models involve consumer-driven
Indigenous-delivered services which have shown to im-
prove access and health status. As with all consumer-
focused models, the person, family and community are
in the centre of the system and determine and control
the method and type of service [14]. One health delivery
model that embraces a community driven client focused
approach is the student-led clinic.
The benefits of student-led clinics
National and international shortages of clinical placements
for nursing students has been documented for some time
[15]. The reasons identified for the supply not meeting the
demands include insufficient space, lack of equipment, lack
of supervisors, competition between universities, reduced
bed numbers, higher patient throughput, staff shortages, in-
creased staff workload, the perceived burden associated
with precepting students, and the limited ability of a clinical
agency to accept increased numbers of students [15–17].
One solution to the shortage of placements has been
the development of student-led clinics. Student-delivered,
student-run, student-assisted health services are part of a
long and strong tradition worldwide [18–30]. The Society
for Student-Run Free Clinics reports over 147 registered
student clinics. Student-led clinics are numerous in North
America with over 100 currently in operation serving
36,000 patients annually [31].
The models and approaches adopted by student-led
clinics vary widely and range from: a) inpatient to
community-based, b) general to disease-specific, c) inter-
professional to one discipline, d) large centres to small
clinics, e) funded to unfunded services, f ) all volunteer
students to mix of students and professionals g) paid and
unpaid, f ) short to long term involvement, and g) public
patients to private patients. However, the common thread
is that they provide students with greater learning throughtaking charge of the management and delivery of a health
service during clinical training.
Additional reported benefits for student learning include
increased communication, collaboration and leadership
skills [21–23, 32]. From the client perspective, student-led
clinics can enable increased access to services, more time
for assessments and treatments, increased depth of health
teaching, more holistic and integrated care, and in most
cases free help and support.
Reasons for this study
The significance of this project was twofold: 1) it focused on
a wide range of health priority areas and 2) increased stu-
dent learning and leadership capacity. The project was stra-
tegically aligned with local and national health care agendas
including the Australian Health Care Reform Alliance, De-
partment of Health and Aging, and New South Wales
Health namely by: a) increasing access to integrated help, b)
providing efficient treatments that work in a primary health
setting, c) promoting individuals to optimize their own
health, d) increasing health literacy and community engage-
ment, e) initiating new ways of working toward workforce
development, f) use of e-health, g) addressing key areas of
chronic and preventable disease self-management and men-
tal health, and h) liaising with Medicare Locals (primary care
providers) to fill the gap in primary care needs of rural pop-
ulations. Furthermore, the location of the clinic in an
underserved community provided the double advantage of
improved health outcomes for people living with disadvan-
tage in rural NSW and clinical placements and opportun-
ities for collaborative learning for nursing students at UNE.
This study was conducted to evaluate the outcomes of the
development of this student-led clinic.
Methods
In 2012, Health Workforce Australia (HWA) awarded a
grant to the UNE Nursing Program in Australia, to facili-
tate the establishment of a student-led clinic as a means to
address the shortage of nursing clinical training opportun-
ities. While the main aim of the grant was to increase nurs-
ing enrollments at the university by increasing capacity for
clinical education, the ability to offer student-delivered
health services to a community with little or no access to
health help created synergistic outcomes for both students
and community members. In this methods section, we will
discuss the aims of the clinic, the community context for
the clinic, the research approach and process involved in
setting up the student-led clinic, the 4G approach used, and
the requirement for record keeping.
Aims and objectives of the clinic
The main aim of the clinic was to build health literacy,
equity and access to health help in an underserved com-
munity through providing learning opportunities that
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evolving, sustainable and inter-professional. For students to
meet this aim they were to:
1. effectively engage with the community, its leaders
and other stakeholders in assessing and responding
to health and social well-being needs,
2. increase provision of evidence-based integrated
health help that promotes collaborative learning,
self-determination and responsibility, and
3. demonstrate positive health outcomes as determined
by standardized measures.
The community context for the clinic
The Coledale Community Centre in West Tamworth, New
South Wales, Australia was selected as the clinic site be-
cause of its fit with the philosophy and goals of the project.
Coledale was a community of over 3000 residents with high
rates of unemployment, domestic violence, crime and un-
met health needs [33]. There was a high unemployment
rate of almost triple the Australian base level; a high pro-
portion of people employed as labourers (double the Aus-
tralian base level) and lower number of people employed as
professionals (60 % less than the Australian base level); a
significantly lower number of couple families with children
(30 % less) while the number of one parent families was
double the Australian base level; and a significantly lower
level of education and qualification (with almost double the
Australian base level of people with no formal qualifica-
tions). A Crime Review in late 2011 indicated that Coledale
has had a significant impact on crime rates in the Tam-
worth Sector [34].
The proportion of Indigenous Australians living in Cole-
dale was much higher than in Australia overall, with 28.8 %
identifying as Aboriginal and Torres Strait Islander (ATSI)
in the last census of 2006 [34]. However, the Indigenous
population was believed to be much higher—nearly 70 %.
There was also a severe shortage of GPs in the Tamworth
region, with over 2000 patients per full-time GP compared
with the NSW State average of 1133 [35]. Given the lack of
GPs, this meant that many Indigenous people were left
without access to suitable health care services.
In mid-2010, a Coledale Action Plan was prepared as
the basis for a whole of government response to address
these community conditions. Identified in the plan were
strategies relating to urban revitalization, antisocial behav-
iours and crime prevention initiatives, improving access to
support services, developing youth opportunities, improv-
ing education and employment outcome, and health and
well-being [33].
The process involved in setting up the student-led clinic
In 2012, the principal investigator attended several Cole-
dale Action Plan meetings with local service providersincluding training, employment, education, housing, social
services, police and health agencies. Many of these groups
were operating from the Coledale Community Centre—the
only public space in the community. Despite the wide range
of programs and initiatives held at the Community Centre,
attempts to break the cycle of generational social disadvan-
tage had been unsuccessful. At the same time, attendance
at the Community Centre had been dropping, vandalism
was on the increase, and staff members were feeling unsafe.
The principal investigator saw this as an opportunity to
bring a student workforce who could dedicate themselves
to working across agencies to address the health and well-
being of this community within the context of current ac-
tivity at the Community Centre, while meeting student
learning needs.
The principle investigator, skilled in engaged scholarship
research, applied these techniques to the development and
study of the project. Engaged scholarship is defined as schol-
arship that puts the academic resources of the university to
work in solving public problems. Engaged scholarship joins
academic service learning with community action research.
Academic service learning is about developing and translat-
ing academic knowledge while community based action re-
search responds to community-identified needs through
civic engagement [36]. The three major principles of com-
munity participation action research were applied in the de-
velopment of the clinic, namely: 1) commitment to social
transformation, 2) honouring the lived experiences and
knowledge of participants, and 3) collaboration and power
sharing [37]. Deliberate strategies of publically engaged
scholarship defined the role of the academic researchers to
acknowledge and embrace their involvement in the everyday
politics of the community centring on the relations and in-
teractions of people involved in the work of the community
[38]. Publically engaged scholarship focused all activity as an
intellectual endeavour jointly planned and carried out by the
university and community with an aim to produce public
good [39].
As such, academics worked in reciprocal partnership
with the community and interdisciplinary agencies, while
integrating their faculty roles of teaching, research and
service. Thus, individuals from within and outside of the
academy joined to seek mutually beneficial exchange of
knowledge and resources to solve the access to health is-
sues of the Coledale community in ways to “advanced
the public good with and not merely for the public” [40].
A year of consultation with key stakeholders and agencies
occurred between 2012 and 2013 with letters of support for
the development of a student-led clinic. An 8-min video of
a similar clinic in North American helped to provide an un-
derstanding of what was being proposed. A steering com-
mittee composed of community members, elders, agency
leads and students convened to inform and evaluate each
step of actions taken in the development of the clinic.
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mittee provided invaluable direction as the form and shape
of the clinic evolved. A strategic plan was written that in-
cluded mission, goals, governance structure, risk manage-
ment strategy, research and education committee, and
budget. This plan not only provided a clear framework and
timeline for program development it helped track the mile-
stones and identify areas of concern that were brought to
the steering committee for problem solving. Students devel-
oped the day-to-day operation of the clinic, advertisement
and marketing materials and student orientation booklet. A
website was set up to include media reports, calendar of
events and discussion forum for students and community
members. As a member of both the Coledale Action Plan
Committee and the Coledale Neighbourhood Opportun-
ities Working Committee, the lead investigator regularly re-
ported progress to these groups and obtained additional
feedback and support. All minutes of meetings were
supplied to committee members and available to anyone
interested to enable transparency and further collabora-
tive input.
The grant funding enabled UNE to renovate the Com-
munity Centre premises in exchange for a 10-year lease
on parts of the building for student education. The reno-
vations were undertaken in accordance with practice
standards, to enable practitioners to work in a Medicare
approved facility with requisite policies and procedures
in place. The UNE/Coledale Student-led Health and
Wellbeing Clinic opened in March 2013.
The 4G approach used
The approach used in the clinic was underpinned by the
New England 4G Framework of Guided Self-Health de-
veloped by the Authors [41, 42] which is based on the
United Kingdom National Health Service initiative Im-
proving Access to Psychological Therapies [43] and ex-
panded to include physical health conditions.
The 4G approach guided students to work in a collabora-
tive investigate manner with individuals and families to
tackle health and wellbeing issues. The first G was about
‘gathering information’ through comprehensive assessment
and to pinpoint and prioritize problems. G2 was about ‘gen-
erating an agreed plan of action’ that included specific steps
and timelines. G3 was ‘giving the person the educational
and action based self-help materials’ specific to the work that
they must undertake to address and tackle their health prob-
lem. The final G was the ‘guiding’ work the student or
health practitioner undertook to keep the person or family
on target to achieve their goal. This might involve brief fol-
low up phone calls of five minutes to make sure people were
staying connected to their plan. While much of this seems
like an obvious action planning approach, a key strategy was
engagement with the cognitive-behaviorally based self-help
interventions that were readily and freely available. Get Self-Help is an example of where you might find materials to be-
spoke a treatment program [44].
Requirement for record keeping
It was decided that accurate records needed to be kept
to determine who was served, the issues involved and
outcomes achieved. As part of a research study, resi-
dents were invited to keep their own health records in-
cluding all on-site lab tests and physiological functioning
results. It was discovered that residents preferred their
records to be accessible but kept at the Centre. They
also monitored their own progress using standardised
measures including: Work and Social Functioning [45],
the Patient Health Questionnaire [46], Generalized Anx-
iety [47], Problems and Goals [48], and measures specific
to their health concerns. Students were trained to help
residents to select and use evidence-based guided self-
health packages. With increased health literacy, individ-
uals in the community could make health decisions
based on immediate feedback and support. For example,
community members were encouraged to monitor their
own blood glucose levels before and after exercise or
meals or encouraged to study food labels and contents
in order to make informed choices. Several examples
below illustrate these outcomes.
Results
In this section, we describe the overall achievements of
the student-led clinic, offer three specific case studies as
examples of the health outcomes achieved, and estimate
the resultant cost savings to the health care system.
Overall achievements
Since March 2013, students have been working with local
service providers to establish the UNE/Coledale Student-
led Health and Wellbeing Clinic. The Clinic received re-
ferrals from local GPs and other health agencies and self-
referrals by members of the local community. Members of
the teaching team included clinical facilitators, a nurse
practitioner, a chronic disease clinical nurse consultant,
mental health clinicians, and a range of other wellness
professionals who work out of the Coledale Community
Centre. Under the UNE banner of an integrated one-stop
clinic, students were providing a wide range of evidence-
based interventions—from triage, through assessment,
testing, diagnosis, treatment, prescriptions, education and
coaching.
Five founding students volunteered to undertake Cole-
dale as a placement. The main reason for their participation
was out of convenience to their home location. Students
were instructed to apply outreach and engagement strat-
egies. They began meeting and greeting community mem-
bers as they came in for services. They liaised with health
service agencies offering to do assessments and treatments
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the university project lead. Their mission was “to build
health literacy and equity in a disadvantaged community
while providing learning opportunities through a commu-
nity governed student-led clinic that is person-centred,
evolving, sustainable, and inter-professional”. In discussion
with other community groups, the students recognised
the need to “strengthen inter-professional partnerships
across higher education, health and community sectors
with private, government and non-government agencies”
and adopted this as a goal.
The operation of the student-led clinic unfolded each
day with a student selected team leader who identified the
services and activities being held at the centre that day
and consulted with agency staff on how students could as-
sist. In pre-brief the students discussed, negotiated,
assigned roles and recorded on paper a plan for the day.
For example, “the wound nurse would like all clients pre-
assessed as they arrive,” or “there is a men’s anger man-
agement group today and we are welcome to participate
and offer health checks.” In addition to assisting agencies,
students were assigned to community outreach and health
promotion activities: “we need to develop a participation
plan for the Homeless Connect event,” or “we need to
work on our record keeping system.” Each day was differ-
ent as determined by activities of the center and the num-
ber of residents dropping in for help which was usually
around ten. The end of the day included a debrief of what
happened, what was learned and what could be improved.
Students confronted each other on their interpersonal dy-
namics with an action plan put in place.
Working one day per week, in the first three months,
students assisted 278 community residents to obtain a
free birth certificate and well over 100 residents to re-
ceive free drop-in help ranging from health checks, dis-
ease screening, treatments, prescriptions, education,
health counselling, information about exercise, diet and
health coaching, and emergency dental and medical re-
ferrals. As the demand for help increased, the clinic in-
creased to three days per week. By the end of the first
year, students had delivered over 1000 occasions of care,
and a further 1500 local people were involved in health
promotion initiatives. With the joining of an Aboriginal
nurse practitioner as a student mentor and supervisor in
early 2014, the clinic rapidly expanded into a five days
per week operation. Although student placement hours,
as attached to a unit of study was between 80 and
120 hours, a number of students continued to work
beyond requirement in a volunteer capacity. Students
rostered clinic coverage according to clinic activity needs
and needs of students. So while some students contrib-
uted one day a week, others made a more intensive con-
tribution. Flexible scheduling aimed to ensure maximum
community engagement and continuity.Students worked collaboratively with a wide range of
health service providers including community nurses, local
paediatricians, mental health practitioners and counsellors
offering a variety of services including wound care, foot
care, needle syringe program, renal transplant, antenatal,
immunization and women’s health. Students also work with
other community organisations such as those providing
workplace development opportunities, cooking classes,
church services, art classes, gardening groups, sport and fit-
ness, breakfast clubs, after-school learning programs,
learner driver education, men’s groups, and probation and
parole. They were involved in, and have planned, special
events such as health recognition days, and other programs
to correspond to disease-specific awareness weeks.
Students have led and participated in a number of initi-
ates such a re-write of the Indigenous Stroke Book, Birth
Certificate Registration Day, Homeless Connect Day,
Women’s Health Day, Hepatitis C and Sexual Health Day.
More recently, they have taken on the eye and ear screen-
ing for all local elementary, middle and high schools. On-
going groups such as Walk and Talk, Laughing Yoga, and
Thai Chi have encouraged people from the neighborhood
to join in health promotion activities. Increased commu-
nity spirit and participation has been palpable as residents
have access to a holistic approach to primary health care
delivery that includes physical, occupational, social and
emotional wellbeing. Within this mutually beneficial en-
vironment, reduced barriers to help and improved com-
munity relations are addressing health disparities.
Case studies demonstrating health outcomes
Case records to date reveal that the student workforce
has been able to detect life-threatening conditions and
through their immediate action and referral, provide a
positive reversal of conditions such as renal failure, heart
attack, diabetic coma, bowel obstruction, head trauma,
gangrene and fresh puncture wounds. A number of in-
fectious and chronic diseases have been treated and
monitored, including scabies, lice, impetigo, whooping
cough, hypertension and diabetes. A few cases demon-
strate the nature of student work. The scenarios de-
scribed below are exemplars—cases that stand out
because of their ability to capture the nature and essence
of student and client collaboration in tacking health puz-
zles and problem solving that result in mutual benefit to
student learning and positive client outcome. Students
often referred to these cases when clinical or academic
visitors came for a tour of the clinic because they depict
the range of issues they dealt with. For a conference
presentation, students drew on their notes in the clinical
record to construct the following stories.
A man had been coming to the Community Centre bi-
weekly for wound care from a community health nurse.
When the student-led clinic started, students investigated
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man had poor nutrition due to dental problems. Inaccess-
ibility to dental care combined with a fear of needles kept
this man from getting help. Students were able to spend
time finding a dentist, working with the man’s needle pho-
bia, arranging transport, and educating and supporting
him to select nutritious foods which enabled his long
standing wound to heal.
A young woman and her baby came to the clinic to es-
cape a fight with her partner. A chat with the student un-
covered domestic violence concerns. Students engaged the
Anglicare Aboriginal counsellor and the Staying Home
Leaving Violence coordinator who helped the woman con-
sider her options. At the same time, a health check uncov-
ered a punctured eardrum and an infection in the woman,
and a skin disease on the baby. A pregnancy test was also
found to be positive. Health teaching and prescriptions
were delivered on the spot with ongoing follow up and
counselling support.
An adolescent completing his community service at the
Community Centre came in for a health check. While phys-
ically fit, the student asked the young man about any health
changes he would like to make. By the end of the session,
the two had been on the Internet downloading a “stop
smoking” program. Over the weeks, the student coached
the young man through the program and the goal to stop
smoking was achieved. When asked about outcomes, the
young man said that he felt good, had more money in his
pocket and that his girlfriend said that he smelled better.
Estimate of cost savings
The shortage of general practitioners who bulk bill in the
community was calculated to leave 4000 residents without
access to health care (personal communication, staff Medi-
care Local, 2013). With the arrival of the student-led clinic,
residents sought help for a range of conditions that were
often serious. From point of care testing, it was frequently
found that residents were coping with known health prob-
lems but unaware of dangerous implications of treatment
noncompliance or leaving problems unattended. Student
triage records indicate that in addition to discovery of hid-
den yet severe problems, presentations ranged from stable
conditions in need of urgent attention to minor injuries
and chronic conditions requiring attention and ongoing
monitoring. Again, because of the lack of GPs and the cost
of those not bulk billing, the only available help for this
population would have been the local hospital emergency
department. It was estimated that the cost savings to the
health care system were in the order of $437,000. This
figure has been derived from two sources: 1) New South
Wales Cost of Care Standards latest publication of 2009–
2010 [49], and 2) personal communication with an admin-
istrator at the hospital nearest where the residents would
be seek help (Coombs, 2013). As published, “the averagecost of an emergency department presentation applicable
in 2009–2010 was $396.00”. With an annual escalation fac-
tor of costs provided by the NSW Health Finance and Busi-
ness Management Division to be an average 3.5 % per year,
the cost of an emergency visit for 2013/2014 would have
been approximately $450.00 [49]. This cost is based on a
face-to-face consultation with minimal testing and inter-
vention. Figures escalate exponentially when more exten-
sive procedures are required.
The administrator reported the cost for the local hos-
pital to be nearer to $490.00 per visit (personal commu-
nication with Coombs, 2013). Taking the lower figure of
$450.00, with over 1000 occasions of care for individuals
who would have had to seek help from an emergency
department because of unavailability of GPs, the cost
savings would be conservatively $450,000.
The average Medicare rebate cost of nurse practitioner
services was $25.00 per visit. The nurse practitioner
served near 500 clients with the help of students, which
cost $12,500. Removing the Medicare rebate left a total
savings of $437,500. With an additional 1500 other indi-
viduals receiving student-delivered health promotion
and screening, it was difficult to determine costs savings
from preventative care, screening, or early detection.
That is the focus of a current study underway.
Other costs to consider include clinical facilitators
who supervise students. These costs were not factored
in because during this start-up period, the lead investiga-
tor of the grant supplied the supervision in consultation
with other RNs working out of the Centre. However the
actual cost of facilitation at an hourly rate for the first
year of clinic development would have been $42,000. It
should be noted however that the University is obliged
to supply facilitators regardless of the location.
The figures reported here are from March 2013 to
2014—during the clinic start-up period with reduced op-
erating hours. Since then, the students have served be-
tween 10 and 15 clients per day which, to date, converts
to well over one million dollars of cost savings.
Discussion
The main achievements of this particular student-led
clinic were offering increased access to help in a disad-
vantaged community, offering the opportunity for col-
laborative learning for both students and community
members and helping to renew the local workforce.
Increased access to help
The individuals and families attending the clinic would not
otherwise get help due to the extreme shortage of health
practitioners, long waiting lists, transport and financial is-
sues, and avoidance of services dues to stigma and previous
negative experiences. Residents were drawn to students be-
cause of their accessibility, unlimited time to devote to each
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other. Residents were empowered to explore their well-
being issues with the removal of medical dominance. In-
creased community spirit and participation was palpable as
residents had access to a holistic approach to primary
health care delivery that included physical, occupational, so-
cial and emotional wellbeing. Within this mutually benefi-
cial environment, reduced barriers to help and improved
community relations the clinic aimed to make Coledale a
healthier place for all. By improving access and health out-
comes in an underserved population, this initiative also
helped to reduce the overall burden of suffering and disease
in a highly disadvantaged community.
Collaborative learning
The UNE/Coledale student-led clinic was an invaluable
and sustainable link between students, health care profes-
sionals, community based organizations, the university,
and the community. The community benefited by learning
to self-manage health and wellbeing issues. The students
benefited by gaining practical experience in an interdiscip-
linary setting and through exposure to a community with
unique and severe needs [50]. This model not only ful-
filled the local, state, national and international health re-
form agenda but represented value for money. As a
student training ground, services were delivered at no
cost. Student and resident collaborative sharing and learn-
ing were beyond value.
Renewal of the workforce
The HWA grant has offered a unique opportunity to
think anew about how a range of vital community ser-
vices can be offered more effectively and innovatively.
Under the umbrella of the UNE community outreach
plan and the UNE/Coledale Student-led Health and
Wellness Clinic, an extensive range of community vol-
unteers, elders, and agencies have joined to refresh the
current workforce and prepared a developing workforce
to enact state-of-the-art evidence-based help. This ar-
rangement has enabled a common community engage-
ment and service delivery plan that included sharing
resources such as staffing (students, clinicians and practice
managers) transport, databases, communication systems
and helped to develop a shared research agenda.
Conclusions
HWA awarded a substantial grant to the UNE School of
Health (Nursing) to establish a student-led health clinic
as a means to address the shortage of clinical training
opportunities in rural and remote areas while, at the
same time, providing a community service in priority
health areas. Through this collaboration, local organisations
were committed to strengthening inter-professional partner-
ships across higher education, health and communitysectors with private, government and non-government
agencies.
The student-led clinic has operated effectively within an
underserved area of rural NSW. This model is worthy of
consideration as it is strategically aligned with the agendas
of the Australian Health Care Reform Alliance, Depart-
ment of Health and Aging, and New South Wales Health.
The outcomes were clearly an increased capacity to pro-
vide clinical experiences for students. With current health
outcomes studies underway, it is projected that the clinic
will: enable sustained positive health outcomes for resi-
dents; reduce the costs of disability and days lost to sick-
ness; and decrease the impact of illness and suffering on
persons, families, and communities. So far, routine data
has supported these outcomes.
The student-led principles were the key to success and
these were applicable to a wide range of situations. Stu-
dents recognised the intrinsic value of all people and their
right to high quality health care. As future professionals,
they strove to understand the social determinants of
health, the principles of primary care and the importance
of socially responsive health promotion. Their vision was
based on Coledale priorities, as determined through ex-
tensive communication with residents, community groups
and health personnel. With this foundation, students cre-
ated and maintained a student-led interdisciplinary ap-
proach to providing integrated and timely services to
Coledale’s underserved population.
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